Evaluation of the structures of the texts taking place in the textbook Turkish, grades 1–5, for primary schools according to their sorts  by Sulak, Suleyman Erkam & Pilten, Gulhiz
Procedia Social and Behavioral Sciences 9 (2010) 659–662
Available online at www.sciencedirect.com
1877-0428 © 2010 Published by Elsevier Ltd.
doi:10.1016/j.sbspro.2010.12.213
WCLTA 2010 
Evaluation of the structures of the texts taking place in the textbook 
Turkish, grades 1–5, for primary schools according to their sorts 
Suleyman Erkam Sulaka *, Gulhiz Piltenb 
a Gazi University, Ankara 06500, Turkey  
b Selcuk University, Konya 42090, Turkey 
 
Abstract 
The aim of this study is to evaluate the structures of the texts taking place in the Textbook Turkish, Grades 1 – 5, according to 
their sorts.  In this study, which possesses a narrative feature, general combing model was used. The universe of this study 
consists of the textbooks Turkish made a decision by National Educational Ministry to be studied in the grades 1 – 5 of the 
primary schools.   From the text books,  3 textbook for each grade level was randomly selected   The narrative and informative 
texts taking  place In totally 15 books  form the sample population of the study. As a data collecting tool,  using an evaluation 
form   the  structures  of  the  narrative  texts   and   an  evaluation  form   the  structures  of  the  informative   texts,  432  texts  were   
examined one by one in terms of their sorts and  looked at their distribution according to their sorts  and at what rates they 
possess the structural elements.  According to the findings obtained during study, it was determined that 143 of 432 texts were 
narrative, 158 informative and 131 poems.  In all narrative texts, it was seen that there were the elements of stage and main 
character, but that there was no the other narrative elements (beginning event, problem, the attempts for solving the problem, 
conclusion, main idea, reaction) in this rate.   Generally, in all of informative texts, it was determined that descriptive sort of texts 
were included and that the other sorts (Putting in order chronologically, cause – effect, comparison – Making an analogy, solving 
problem) were not included adequately in the textbooks.  
Keywords: The textbook Turkish, Text, Textual sorts; 
1. Introduction 
Individuals have to use their mother tongue effectively in order to communicate with others and learn what is 
taught at schools. From the first stages of primary education onwards, the ability to use the mother tongue is aimed 
to teach by means of texts.  The texts in Turkish textbooks should cover the items to be found according to their 
structure types. Therefore, it must be investigated and thus evaluated whether the texts in the primary school Turkish 
textbooks have the items that should be included according to their structure types, which we think is a must for a 
qualitative Turkish education. 
 In this study, the structures of the texts in Turkish textbooks of 1-5 classes in primary schools were evaluated 
according to their structure types. On the basis of these evaluations, it is aimed to evaluate the structures of the texts 
in Turkish textbooks of 1-5 classes in primary schools. For this purpose, the distinction between text types identified 
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in Turkish Education Program (2005) was based. Turkish texts in the textbook were divided into two groups as 
narrative and informative. Poems were considered as a separate group.  
Narrative texts as Akyol (2006: 150) mentioned, include Stage, Main and auxiliary characters, Beginning of the 
problem, Problem, Attempts to solve the problem, Result, Main idea and Reaction elements. While evaluating the 
structure of narrative texts, it is significant to take great care of the type of the text (definition, comparison, contrast, 
its chronology, cause &effect, problem solving), aim of the writer, the subject, main and auxiliary ideas.  
2. Method 
In this descriptive study, general screening method was used. The primary 1-5 class Turkish textbooks decided 
for teaching by Training and Education Council of the Ministry of Education for the term 2007-2008 constitute the 
study population. Among the textbooks adopted for each grade level, three textbooks were chosen randomly. The 
sampling of the study is the narrative (143) and informative (158) texts in total 15 textbooks. 
In this study, the evaluation forms of the structures of narrative and informative texts developed by Akyol 
(2006) were used. Frequency and percentage calculations of the data collected were made and given in the tables. 
3. Findings And Comments 
Table 1: Evaluation of the structures of the texts in Turkish textbooks of 1-5 classes in primary schools according to their structure types 
Existent Nonexistent Story Elements 
f % f % 
Stage  143 %100 - - 
Main Character 143 %100 - - 
Beginning of the problem 98 %68,5 45 %31,5 
Problem 102 %71,3 41 %28,7 
Attempts to solve the problem 91 %63,6 52 %36,4 
Result 83 %58,04 60 %41,9 
Main Idea 82 %57,3 61 %42,7 
Reaction 72 %50,3 71 %49,7 
 Findings showed that all the examined 1-5 class Turkish narrative textbooks include the element “stage”. 
Elements constituting stage element such as place and time should all the time be given in the story (Akça, 2004). 
For this reason, it can be thought that the reason why in these narrative texts such characters are found is that the 
element “stage” must be found in every text. 
 Findings also showed that a main character is found in all the texts. Since the main character can be a human or 
any other being, it is hoped that there should be a main character in most of the stories. This situation gave rise to 
the fact that the element “main character” in the texts must exist in any kind of texts. 
According to the findings, in the 68,5 percent of 1-5 class Turkish narrative texts, the element “Beginning of the 
problem” is found. Everything from the beginning of the problem to its solution should be given in narrative texts in 
uniformity (Akyol, 2008: 713). That the beginning of the problem is nonexistent would harm this uniformity and 
make them more difficult to be understood. 
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 Findings revealed that the element “problem” is found in the 71,3 percent of the texts examined. However, this 
element is not observed in 28,7 percent of the texts. Akyol, (2008: 713), cited that there must certainly be a problem 
in narrative texts and if there didn’t exist a problem in such texts, the result would be haphazard if not nonexistent. 
Therefore, some texts (% 28,7) were observed not to be narrative in characteristics. 
 In table 1, it is observed that the element “Attempts to solve the problem” was found in 63,6 percent of the 
narrative texts but it was not found in  %36,4. Akyol (2006: 144) says that characters in a story should attempt to 
solve a problem. According to the findings, although there exist the element “problem” at 71,3 percentage, the 
element “Attempts to solve the problem” is seen to be  63,6 percent. Thus, it can be said that characters in some 
texts do not attempt to solve a question. 
 When table 1 is evaluated, it is seen that the element “result” is found in 58,4 percent but it is not found in 41,9 
percent of the texts. In narrative texts, A result is supposed to be reached (Akyol, 2008:713). In the texts examined, 
although there is the element “problem” in 71,3 percent of the texts, the element is not found in 58,4 percent. In the 
light of these findings, it can be said that no problem is solved and so no result is reached in some texts. 
 When table 1 is evaluated, it is seen that the element “main idea” is found in 57,3 percent but it is not found in  
42,7 percent of them. Narrative texts should have a massage and this should be told to the readers clearly (Akyol, 
2008:713). In the texts examined, there is not main idea element in 42,7 percent of the texts. These texts aren’t said 
to be narrative in nature and they are said to have no value in the way of education. 
 Findings showed that 50,3 percent of the texts have the element “reaction” but that 49,7 don’t have reaction 
element.  Events in stories can end happily or unhappily for the hero. Reaction can be positive or negative according 
to the way of the solution of the event (Akyol, 2006: 151). According to the findings, in 49,7 percent of the texts 
evaluated, there observed no reaction element. This situation shows that in narrative texts not much attention is 
given to the reaction element. 
Table 2: Evaluation of structural elements of Turkish narrative textbooks of 1-5 classes in primary schools 
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Existent 138 8 4 6 2 151 140 131 123 
Percent (%) 87,3 5,06 2,5 3,7 1,2 95,5 88,6 82,9 77,8 
Nonexistent - - - - - 7 18 27 35 T
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Percent (%) - - - - - 4,5 11,4 17,1 22,2 
 According to these data, it can be said that descriptive texts are mostly preferred for 1-5 classes of primary 
school. In this situation, there appears no equilibrium between the text types. Students should face every kind of 
informative texts (Akyol, 2008: 713). In most of the texts (% 95,5), the aim of the writer is identified, but in some 
(% 4,5) this aim can not be determined. In some texts, since they do not support main subject, the subject couldn’t 
be reached.  Informative texts are expected to include a message and to be narrated around a topic (Akyol, 2008: 
715). Texts without subjects can not be said to be informative. There are some problems regarding the fact that some 
texts do not have main ideas. While % 82,9 of the informative texts have main idea , % 17,1 of them do not have 
any. 
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 Students read informative texts so as to get informed. Texts without a message can not be said to be informative. 
Auxiliary ideas in the paragraphs are to support main ideas. In the %77,8 of informative texts, auxiliary ideas 
weren’t encountered. In some texts auxiliary ideas can be said not to support main ideas. 
4. Results 
 The results obtained from the study over the textbooks in 1-5 primary school education showed that in the 
narrative texts, the elements “stage” and “main and auxiliary characters” were found in all the texts; the element 
“beginning of the problem” was found in 68,5 percent of the texts; the element “problem” was found in 71,3 percent 
of them; the element “attempts to solve the problem” was found in 63,6 percent of them; the element “result” was 
found in 58,04 percent of them; the element “main idea” was found in 57,3 percent of them; the element “reaction” 
was found in 50,3 percent of them. 
 In the informative texts, the text type “definition” was found in 87,3 percent of the texts. Other informative text 
types (chronological ordering, comparison-contrast, cause-effect, problem solving) are observed to have been given 
a  place  far  less.  It  is  concluded that  in  the  informative  texts  in  the  Turkish  textbooks  in  1-5  class  primary  school  
education, the distribution of text types in these textbooks aren’t well balanced. 
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